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Catalog Description 

Prerequisite: EDL 713. Topics include design of experiments, randomized field experiments, interrupted time series, critical ethnography, portraiture, and other advanced quantitative and qualitative methods. Matching design and method to contexts, questions, and researcher intentions are discussed.  

Course Rationale

EDL 714 is a core course for candidates in the doctoral program.  During this semester students will study advanced research designs and learn how to match designs and methods to the contexts, questions, and intentions of their research.  As opportunities arise, students may apply their knowledge of research design and methodologies to developing ideas leading to the dissertation proposal.  Students will also continue to analyze the ways in which the major philosophical tenets of contemporary intellectual movements (i.e., critical theory, feminism, poststructuralism, chaos theory, and the interdisciplinary learning sciences) affect research and thinking about human and organizational learning and change. In addition to working on design and data analysis, we focus attention on evaluation and case study research since many mixed methods dissertations draw design ideas from these traditions. Content for this course is a direct extension of that presented in EDL 710, 711, 712, and 713. Students are expected to be familiar with the content, skills, and readings from that course sequence. 

Course Texts
Corbin, J., & Strauss, A. (2008). Basics of qualitative research (3rd ed.). Thousand 


Oaks, CA: Sage Publications.  

Mertens, D. M. (2010). Research and evaluation in education and psychology: Integrating diversity with quantitative, qualitative, and mixed methods (3rd ed.). Thousand Oaks, CA: Sage Publications.

Yin, R. K. Case study research: Design and methods (4th ed.). Thousand 


Oaks, CA: Sage Publications.  

We will also continue to use the required texts from EDL 710-711-712.

Course Objectives

By the end of this course, students will be able to:
· Recognize strengths, weakness, and range of applicability of different perspectives and methods that can be brought to bear on research about human and organizational learning and the change process.

· Assess methodological and design alternatives for their effects on multicultural and diverse contexts, and demonstrate gender and racial/ethnic sensitivity.

· Select appropriate methods and designs for given research problems and contexts.

· Analyze benefits and challenges associated with given research strategies.

· Identify complementary and/or alternative strategies for information collection and study of a given problem.

· Demonstrate personal growth in skills related to data analysis.
· Demonstrate personal reflective practice and communicate insights gained from learning experiences and their applicability to future leadership initiatives.

Conceptual Framework and Program Standards
The above objectives and outcomes of this course are aligned with the conceptual framework of the CCSU School of Education and Professional Studies. In addition, this syllabus adheres to the program standards from the National Policy Board for Educational Leadership.

CCSU School of Education and Professional Studies Conceptual Framework
I. The education professional, as active learner,


A.  Possesses strong content knowledge in the arts and sciences


B.  Communicates in multiple forms to diverse audiences


C.  Possesses pedagogical knowledge for content to be taught


D.  Engages in habits of critical thinking and problem solving 

II. The education professional, as a facilitator of learning for all students,


A.  Applies knowledge of human development across the life span (including 

                  physical, cognitive, social, and emotional growth)


B.  Respects and values all learners

C.  Addresses the diversity of learning environments


D.  Understands the learning process and applies instructional and assessment 

                  strategies and technologies to facilitate learning

III. The education professional, as reflective and collaborative practitioner,


A.  Makes informed and ethical decisions


B.  Accepts responsibility for student learning


C.  Engages in opportunities for professional growth


D.  Collaborates with colleagues, families, and the school community
NCATE Standards for Leadership
The Ed.D. Program is also designed to reflect Standards for Advanced Programs in Educational Leadership published in 2002 by the National Policy Board for Educational Leadership:

1.0 Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by facilitating the development, articulation, implementation and stewardship of a school or district vision of learning supported by the school community.

2.0 Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by promoting a positive school culture, providing an effective instructional program, applying best practice to student learning, and designing comprehensive professional growth plans for staff.

3.0 Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by managing the organization, operations, and resources in a way that promotes a safe, efficient, and effective learning environment.

4.0 Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by collaborating with families and other community members, responding to diverse community interests and needs, and mobilizing community resources.

5.0 Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by acting with integrity, fairly, and in an ethical manner.

6.0 Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by understanding, responding to, and influencing the larger political, social, economic, legal, and cultural context.

In addition to the six professional standards for school leaders, the department has drafted an additional standard that specifically reflects the goals and outcomes of the doctoral program:

Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by applying the conceptual and analytic tools of research to school improvement efforts, guiding organizational learning, and modeling the work of the scholar-practitioner. 

Course Requirements and Grading for Fall Semester
Grading will reflect the quality of your work.  We will provide you with a rubric for graded assignments so you will have a clear understanding of the task requirements and the standards.  Additionally, timely completion of assigned readings is fundamental to your success in this course. Consider your readings to be assignments just as much as a written product. 

1. (25%) Attendance and participation as a professional in a learning community as indicated by the following:

a. Pattern of on-time attendance at each class session.

b. Preparation through completion of assigned readings.

c. Active constructive participation in group learning activities
2. (10%) Survey development project (due 10/27)
3. (10%) Coding activity (12/1)
4. (15%) Three, 3-page papers* (due 10/6, 10/20, 11/17) )which separately offer critical analyses of one evaluation study, one QN research report, and one QL research report (articles will be provided). 
5. (40%) Final Project (due 12/17): Methodological alternatives chart and written analysis. 

*All formal papers should strictly follow APA (5th/6th Ed.) formatting specifications. 

The authenticity of each assignment is a shared responsibility between the student and teacher. We encourage all students to consider how the purposes of each assignment may be made more meaningful by aligning the assignment with authentic work for their doctoral program or professional practice.  Please discuss any modifications with us first so that the focus of any change in the assignment is clear to all of us.

Other information

Academic integrity: Consult http://www.ccsu.edu/AcademicIntegrity/. You are responsible for being familiar with this information. From time to time, graduate students at CCSU have claimed the work of others as their own, have collaborated with other students when individual work was required, or have been careless about incorporating and crediting the ideas of others (particularly when using the Internet) in written work prepared for class credit. The University’s policy is clear.
Given that this class is part of the Educational Leadership Department, students are held to an extremely high standard for professional and ethical conduct. Violations of academic integrity are taken extremely seriously, and are seen as reflections on your personal capacity for ethical conduct as a school leader. All of your behavior related to this course should reflect your professional dispositions to school leadership, and your commitment to the responsibilities that come with such a position. 

Students with special needs: If you need course adaptations or accommodations because of a disability, if you have emergency medical information to share with us, or if you need special arrangements in case the building must be evacuated, please let us know as soon as possible.

Class cancellations and emergencies: In the unlikely event that a class is cancelled, we will try to reach you via email distribution.  Snow/weather/emergency closures of CCSU are announced on the university’s web page, or you may call 832-3333 (the “snow phone”).  When the emergency is yours, we appreciate a message to e-mail or voice mail.
COURSE OUTLINE

EDL 714: Advanced Research Design (Fall, 2010)

Wednesday 9/1
Welcome!

Introduction to the Course




Research Paradigms (axiology, ontology, epistemology, and methodology; 


see Mertens Chapter 1)
Wednesday 9/8
An historical overview of program, personnel, and student 





evaluation




Program evaluation models and methods 

Preparation:  
Mertens, Chapter 2. See also Frechtling (2007); Guskey (2000).




Wednesday 9/15
Program evaluation standards




Appreciative Inquiry

Preparation:  
Mertens Chapter 2. 
See also Preskill & Catsambas, 2006); Quinn (2006); Stake (1996, 2004);Yarbrough et. al (2010).

Wednesday 9/22
The Case Study

Preparation:  
Yin (all).  
See also Mertens Chapter 7 (quantitative issues in studying single case) and Chapter 8.

Case study article (TBD)
Wednesday 9/29
Survey Research




Designing surveys 

Preparation: 
Mertens, Chapter 7.  See also Chapter 12.
Fink (2003) 

Wednesday 10/6 
Sampling and settings 




The unit of analysis
Preparation:

Mertens, Chapter 11

Due: Mixed Methods/Evaluation Article Critique

Wednesday 10/13
“Old School” Research Design




Experimental and Quasi-Experimental Studies




Validity and reliability

Preparation:

Mertens, Chapters  4 and 5; Chapter 12, pp. 379-400
Social Science Research Knowledge website

Article TBA
Wednesday 10/20         Workshop on survey design 

The Cronbach Alpha
                                    Quantitative analysis: Significance testing





t-tests and chi-square
Preparation:

Cirino (2009)

Holcombe

Mertens Chapter 13
Supplementary methodological reading

Due: Quantitative article critique AND preparation for survey workshop
Wednesday 10/27
Quantitative analysis: Continuation of significance testing




Regression

Preparation:

Mertens Chapter 13

Holcombe

Supplementary methodological reading
Wednesday 11/03 
Quantitative analysis:




Factorial Designs




ANOVA (ANCOVA)

Preparation:

Mertens Chapter 13

Holcombe


Due: Survey development assignment
Wednesday 11/10
The Qualitative Research Paradigm




Implications for case study designs

Preparation: 

Mertens, Chapters 8 and 9

Denzin & Lincoln, The discipline and practice of qualitative research

Atkinson & Delamont, Analytic perspectives

Schofield, Increasing the generalizability of qualitative research

Wednesday 11/17
Qualitative: 
Introduction to Grounded Theory




Coding Part I
Preparation:

Charmaz, Grounded theory: Objectivist and constructivist methods

Corbin & Strauss, pp. 1-85

Barton, et al. (2008)

Mertens, Chapters 8 and 9

Due: Qualitative article critique

Wednesday 11/24
Thanksgiving break: No class meeting.  

Schedule individual consultation as needed. 

Wednesday, 12/1
Qualitative: 
Grounded Theory techniques

Coding Part II

Preparation: 

Corbin & Strauss, pp. 87-193

Article TBA
Due: Coding activity
Wednesday 12/8  
Qualitative: 
Grounded Theory techniques

Coding Part III
Preparation:

Corbin & Strauss, pp. 195-274
Wednesday 12/15
Course catch-up and wrap-up


Introduction to EDL 715 (Nancy Hoffman, Ethan Heinen, Karen Beyard)
Due: Final Assignment
Supplementary & Recommended Readings

(References with an asterisk are required supplementary readings)

*Anfara, V. A., Brown, K. M., & Mangione, T. L. (2002). Qualitative analysis on stage: Making the research process more public. Educational researcher, 31(7), 28-38. 
Becker, H. S. (1998). Tricks of the trade: How to think about your research while you’re doing it. Chicago: The University of Chicago Press. 
Bernhardt, V. L. (1998). Data analysis for comprehensive schoolwide improvement. Larchmont, NY: Eye On Education. 
Bogdan, R. C., & Biklen, S. K. (1998). Qualitative research for education: An introduction to theory and methods (3rd Ed.). Boston: Allyn and Bacon. 

Bourdieu, P. (2005). Outline of a theory of practice. Cambridge: Cambridge University Press. 
Burrell, G., & Morgan, G. (1979). Sociological paradigms and organizational analysis. Burlington, VT: Ashgate. 

Conrad, C. F., & Serlin, R. C. (Eds.). (2006). The Sage handbook for research in education: Engaging ideas and enriching inquiry.  Thousand Oaks, CA: Sage.

Cresswell, J. W. (2003). Research design: Qualitative, quantitative, and mixed methods approaches (2nd Ed.). Thousand Oaks, CA: Sage Publications. 
Derrida, J. (1978). Writing and difference. Chicago: The University of Chicago Press. 

Emerson, R. M., Fretz, R. I., & Shaw, L. L. (1995). Writing ethnographic fieldnotes. Chicago: The University of Chicago Press. 
Engeström, Y. (1999). Activity theory and individual and social transformation. In Y. Engeström and R. Miettinen (Eds.), Perspectives on activity theory (19-38). New York: Cambridge University Press. 

*Ercikan, K., & Roth, W.-M. (2006). What good is polarizing research into qualitative and quantitative? Educational researcher, 35(5), 14-23. 
Foucault, M. (1972). The archaeology of language. New York: Pantheon Books. 

Flyvbjerg, B. (2001). Making social science matter: Why social science inquiry fails and how it can succeed again. Cambridge: Cambridge University Press. 
Frechtling, J. A. (2007). Logic modeling methods in program evaluation. San Francisco: Wiley.

Gall, M. D., Borg, W. R., & Gall, J. P. (1996). Educational research: An introduction (6th Ed.). White Plains, NY: Longman. 
Gee, J. P. (1999). An introduction to discourse analysis: Theory and method. London: Routledge. 
*Geertz, C. (1973). Thick description. In C. Geertz (Ed.), The interpretation of cultures (pp.3-30). New York: Basic Books. 

*Gigerenzer, G., Krauss, S., & Vitouch, O. (2004). The Null Ritual: What you always wanted to know about significance testing but were afraid to ask. In D. Kaplan (Ed.), The Sage handbook of quantitative methodology for the social sciences (pp.391-408). Thousand Oaks, CA: Sage Publications. 
Glaser, B. G., & Strauss, A. L. (1967). The discovery of grounded theory: Strategies for qualitative research. New York: Aldine de Gruyter.

Goffman, I. (1965). Behavior in public places: Notes on the social organization of gatherings. New York: The Free Press. 

Goertz, G. (2006). Social science concepts: A user’s guide. Princeton: Princeton University Press. 
Green, S. B., & Salkind, N. J. (2005). Using SPSS for Windows and Macintosh: Analyzing and understanding data. Upper Saddle River, NJ: Pearson Prentice Hall. 
Gregory, G. H., & Kuzmich, L. (2004). Data driven differentiation in the standards-based classroom. Thousand Oaks, CA: Corwin Press. 
Guskey, T. R. (1990). Evaluating professional development.  Thousand Oaks, CA: Corwin Press.

Habermas, J. (1984). The theory of communicative action (Volumes I & II). Cambridge: MIT Press. 

*Harry, B., Sturges, K. M., & Klingner (2005). Mapping the process: An exemplar of process and challenge in Grounded Theory analysis. Educational researcher, 34(2), 3-13. 
*Heider, K. G. (1988). The Rashomon Effect: When ethnographers disagree. American anthropologist, 90(1), 73-81. 
Heritage, J. (2004). Conversation analysis and institutional talk. In D. Silverman (Ed.), Qualitative research: Theory, method and practice (222-245). Thousand Oaks, CA: Sage Publications. 

*Johnson, R. B., & Onwuegbuzie, A. J. (2004). Mixed methods research: A research paradigm whose time has come. Educational researcher, 33(7), 14-26. 
Kaplan, D. (Ed.). (2004). The Sage handbook for quantitative methodology for the social sciences. Thousand Oaks, CA: Sage.
Kuhn, T. S. (1996). The structure of scientific revolutions (3rd Ed.). Chicago: The University of Chicago Press.

Levi-Strauss, C. (2000). Structural anthropology. New York: Basic Books. 

Lofland, J., & Lofland, L. H. (1995). Analyzing social settings: A guide to qualitative observation and analysis (3rd Ed.). 
*Maxwell, J. A. (1992). Understanding and validity in qualitative research. Harvard educational review, 62(3), 279-300. 

Patton, M. Q. (2008). Utilization focused evaluation (4th ed.). Thousand Oaks, CA: Sage Publications. 

Preskill, H., & Torres, R. T. (1999). Evaluative inquiry for learning in organizations. Thousand Oaks: Sage.

Preskill, H., & Catsambas, T.T. (2006). Reframing evaluation through appreciative inquiry. Thousand Oaks:  Sage.
Rossi, P. H., Lipsey, M. W., & Freeman, H. E. (2004). Evaluation: A systematic approach (7th Ed.). Thousand Oaks, CA: Sage Publications. 
Sawyer, R. K. (2006). Analyzing collaborative discourse. In R. K. Sawyer (Ed.), The Cambridge handbook of the learning sciences (pp.187-204). Cambridge: Cambridge University Press. 

Schofield, J. W. (1990). Increasing the generalizability of qualitative research. In E. W. Eisner & A. Peshkin (Eds.). Qualitative inquiry in education (201-232). New York: Teachers College Press. 
*Shaffer, D. W., & Serlin, R. C. (2004). What good are statistics that don’t generalize? Educational researcher, 33(9), 14-25. 
Shaw, I. F., Greene, J. C., & Mark, M. M. (Eds.). (2006). The Sage handbook of evaluation. Thousand Oaks: Sage.

Silverman, D. (2005). Interpreting qualitative data: Methods for analyzing talk, text and interaction (2nd Ed.). London: Sage Publications. 
Stake, R. E. (1995). The art of case study research. Thousand Oaks: Sage.

Stake, R. E. (2004). Standards-based and responsive evaluation. Thousand Oaks: Sage.

Thomas, R. M. (2003). Blending qualitative & quantitative research methods in theses and dissertations. Thousand Oaks, CA: Corwin Press, Inc. 
Vygotsky, L. S. (1978). Mind in society: The development of higher psychological processes. Cambridge: Harvard University Press. 

Vygotsky, L. S. (1986). Thought and language. Cambridge: MIT Press. 
*Weiss, R. S. (1994). Learning from strangers: The art and method of qualitative interview studies. New York: The Free Press. 

Wolcott, H. F. (1994). Transforming qualitative data: Description, analysis, and interpretation. Thousand Oaks, CA: Sage Publications.

Wolcott, H. F. (2001). Writing up qualitative research (2nd Ed.). Thousand Oaks, CA: Sage Publications. 
Yarbrough, D. B., Shulha, L. M., Hopson, R. K., & Caruthers, F. A. (2010). The program evaluation standards: A guide for evaluators and evaluation users (3rd ed.). Los Angeles: Sage.
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